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Abstract: The purpose of this study is to look at the impact of economic status and mental health on college students 

academic adjustment. A group of 300 females was chosen from several university departments in Rewa. They were 

given the Kumar Academic Adjustment Inventory and the Singh and Gupta (2000) Mental Health Battery. The results 

revealed a considerable disparity in academic adjustment between the high and low income groups. Except for 

autonomy, the Academic Adjustment Scale found significant differences between High and Low scores on other 

components of the mental health battery, such as emotional stability, overall adjustment, self concept, and intellect. 
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INTRODUCTION 

 Academic adjustment is a combination of the phrases academic and adjustment. The term academic comes 

from the word academy. Academic refers to a school where unique sorts of education are hampered. The process by 

which a live thing maintains a balance between its requirements and its surroundings is known as adjustment. 

Academic adjustment entails making changes to one's school or college setting. It might be referring to how a 

youngster should adjust himself in an academic context. Academic adjustment is a form of adjustment that students do 

to facilitate their learning when they meet different educational systems along their academic progression. 

The ability of an individual to develop harmonious adjustments to one's social and physical settings is referred to as 

mental health. Mental health can be defined as the absence of signs of maladjustment, whether minor or severe. A 

mentally healthy individual is devoid of all sorts of maladjustment (Klein, 1956). Adolescents with mental health have 

a high quality of life and do well at home, school, and in their communities. 

Leelavati (1987) emphasised in her study that socioeconomic level was shown to be substantially connected with all 

domains of adjustment.Academic adjustment, according to Sax et al. (2000), is defined as effectively comprehending 

what academics anticipate academic expectations of University and without feeling intimidated by professors. 

Baker and Siryk (1984) describe academic adjustment as having a favourable attitude toward setting academic goals, 

fulfilling academic requirements, the efficacy of their attempts to satisfy these requirements, and their academic 

environment. 

 

Anderson (1994) describes academic adjustment as "a dynamic and interactive process that occurs between the person 

and the environment and is geared toward an attainment off fit between the two. 

 

 Tinto (1975) distinguished two forms of academic adjustment: "structural," which is represented in the 

student's academic achievement, and "normative," which is centred on the students' sense of their intellectual 

improvement. Several elements have an impact on one's academic adjustment. Socioeconomic status has the most 

influence among the social components. Another critical component is the students' personality traits and mental health 

state, as well as their interest, aptitude, intellect, mental and emotional abilities, and so on. 

 

Kristian (2005) performed an academic adjustment research on college students from private and public high schools in 

terms of their drinking habits. He discovered that students who attended a private high school consumed more alcohol 

in college than those who attended a public high school. 

 

Swanson (2006) did a research on adjustment to university life, and he proposed that students typically viewed job and 

university roles to be in balance, and that there was no difference in adjustment for students who were currently in term 

time employment or not. However, psychological factors, notably positive effectiveness and stress, were key mediators 

of the connection between role congruence and adjustment. Because establishing role congruence may improve student 

adaptations and well-being. 

 

https://iarjset.com/


IARJSET 

International Advanced Research Journal in Science, Engineering and Technology 

Impact Factor 7.105Vol. 9, Issue 3, March 2022 

DOI:  10.17148/IARJSET.2022.9323 

© IARJSET                  This work is licensed under a Creative Commons Attribution 4.0 International License                  136 

ISSN (O) 2393-8021, ISSN (P) 2394-1588 

Pitman (2007) did a research on academic and psychological function in late adolescence and looked at the impact of 

school environment, an essential variable at earlier ages, on late adolescents' college adjustment. They investigated the 

link between a13sense of belonging at school and academic and psychological adjustment. In terms of predicting 

externalising issue behaviours, the author discovered that parental education interacted with high school belonging. 

Kuperminc (2008) performed a research on parental engagement in the academic adjustment of Latino middle and high 

school students, finding that the correlations between parental involvement and academic adjustment were greater for 

high school students than for middle school students. Parental participation was unrelated to teacher expectations, and it 

had no significant indirect impacts on school grades. 

A research on the impact of language proficiency on academic adjustment was undertaken by Andrade and Maureen 

(2009). He discovered that English language competency had an impact on both academic and social adjustment. 

Students are typically happy with their skills, value English as a second language, and believe that course work and 

interaction improve their English. 

 

Sinha and Singh (2014) did a research to explain educational events in terms of scenarios or relationships that exist 

attitudes held by students, instructors, parents, specialists, and obvious or budding friends. The study's sample includes 

300 kids in class IX from various government and private schools in rural and urban parts of Andhra Pradesh's 

Mahabub Nagar district.The study found that adjustment and academic achievement varied significantly across males 

and girls, government and private school students, and rural and urban school students. It is discovered that there is a 

weak positive link between Adjustment and Academic Achievement. 

 

Ganal and Guiab (2014) performed a research on school adjustment challenges, the most prevalent of which are effort 

in adjusting to life/role of a college student and failure to complete assignments successfully. The most challenging 

aspects of adapting to classmates/board mates include figuring out how to be accepted by classmates and board mates, 

as well as working well with various types of classmates. The most typical problems arising from an over-extended 

schedule/workload for practising in various contests include too many academic activities and projects allocated, as 

well as learning and studying too many subjects each day. The current study sought to determine the impact of life skill 

training on teenagers' self-esteem, adjustment, and empathy. The Hans Raj Model School provided a total sample of 60 

pupils (30 males and 30 girls). It was discovered that Punjabis who had received life skill training from the Expressions 

India team scored highly. 

 

Sandhu and Zarabi (2015) performed a study on academic adjustment patterns of students with learning disabilities in 

Chandigarh government schools, and their findings show a deficiency in all three domains of adjustment. Students have 

significant difficulties with intellectual adjustment, as well as emotional and social adjustment. We discovered that 51.4 

percent, 42.8 percent, and 31.4 percent of pupils had insufficient intellectual, emotional, and social adjustment. 

Adhiambo, Odwar, and Mildred (2017) did a study on sexual orientation contrasts to adapting style and academic 

adjustment in order to establish contrasts between high and poor achievers in their use of adapting style and academic 

adjustment. Those under consideration form a population of 4500 students. A stratified arbitrary examining technique 

may have been used to select an example measure for 450. Questionnaires also mention that an investigation assistant 

was used to acquire information. Cornbrash's alpha was used to assess dependability, and the results were as follows: - 

0. 6 for adaptable style 0. 8 for school involvement and 0.7 for fulfilment for a single school. The findings revealed a 

link between adaptive style and academic adjustment. 

 

Asghar et al. (2018) did a study with 550 BS students at the University of Sargodha in Pakistan to determine the 

association between social and academic changes. In this correlational study, data acquired by survey were analysed 

using frequencies, percentages, mean scores, SD, t-test ANOVA, and t-test ANOVA. According to the findings of the 

study, the majority of students had a moderate degree of social and academic adjustment, with male students having a 

higher level of social adjustment but equal academic adjustment. 

 

Yeram et al. (2021) investigated the impact of communication with on-campus friends on first-year college adjustment 

as evaluated by academic self efficacy in first and non-first generation students. Students' frequency of communication 

with on-campus peers was favourably associated to academic self-efficacy regardless of college generation status, and 

school connectivity moderated this relationship. 

 

  Hyun et al. (2002) performed research on how autonomy-supportive learning settings facilitate academic 

adjustment in Asian overseas students. The study discovered that autonomy-supportive environments appeared to meet 

foreign students' basic psychological requirements, which lowered language anxiety and boosted classroom 

involvement and adaptive perspectives on classroom evaluations. 
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Sample 

 The survey included 300 female students from various departments at the University of Rewa. They were 

between the ages of 20 and 22. It was decided to use stratified random sampling. In terms of economic standing, the 

participants were divided into three groups: 100 from high, 100 from medium, and 100 from poor. Subjects with a 

parent's income of Rs. 40,000 or more were classified as low, medium, or high SES. Students were categorised into two 

groups based on their mental health battery scores: high and low. 

 

Instruments  

 Academic Adjustment I Kumar's (1981) inventory was utilised to determine the academic adjustment level of 

university students. This questionnaire included 75 questions divided into six categories: (a) curricular adjustment (b) 

goal maturity and degree of aspiration (c) Personal efficiency (d) study abilities and practises (e) personal relationship 

(f) mental health. Each category looked into a distinct component of academic adjustment. The students' mental health 

was assessed using the Mental Health Battery created by Singh and Sen gupta (2000). Emotional stability, general 

adjustment, autonomy, security-insecurity, self concept, and intellect are the six subtests in this test. Total mental health 

scores were a good indicator of an individual's overall mental health. 

 

PROCEDURE 

 The individuals were given the Academic Adjustment Inventory and the Mental Health Battery with sufficient 

teaching. The data was reviewed and scored using a scoring key. Academic adjustment inventory and mental health 

battery scores were determined using means and standard deviations. The t test was used to make the comparison. 

 

RESULTS AND DISCUSSION 

   Means, standard deviations, and the t test were used to examine the data. Table (1) compared the mean 

academic adjustment scores of the high, middle, and poor socioeconomic groups. 

 

Table 1 

Means, Standard Deviations and t value of the High, Middle and Low income group on Academic Adjustment Scale. 

 

Group Compared 

 

N 

 

Mean 

 

SD 

t matrices 

AB AC BC 

A. High Income Group  100 78.80 12.04  

.51 NS  

 

7.90** 

 

7.52** 
B. Middle Income Group  100 78.15 11.83 

C. Low Income Group  100 66.51 9.81 

** Significant at 0.01 level. 

NS :- Not Significant.  

 

  The data in the table above revealed the following results trends.  

Academic adjustment differs significantly amongst children from wealthy, middle, and low socioeconomic groups. The 

average academic adjustment scores for the three groups (high, middle, and poor) were 78.80, 78.15, and 66.51, 

respectively. On the basis of mean academic adjustment scores, the high and moderate income groups did not differ 

considerably. The t value of.50 found was not statistically significant. The high income group outperformed the 

intermediate income group in terms of academic adjustment, but the difference was not statistically significant and 

therefore a result of chance. On average academic adjustment scores, the high and low income groups differed 

considerably. According to the mean scores, the higher income groups performed better on the academic adjustment 

scale. It was discovered that the high income group outperformed the low income group in terms of academic 

adjustment. 

 The mean academic adjustment score differed considerably between the medium and low income groups. The 

calculated t value of 7.91 was significant at.01 level of confidence, indicating that the medium income group performed 

better academically than the low income group. Overall, the high income group appeared to be the most academically 

adjusted, whereas the low income group appeared to be the least academically adjusted. Children from the higher 

income group performed better academically than children from the lower income group. As a result, we may conclude 

that economic position had a major influence on the academic adjustment of high school pupils. 

 The t test was used to compare the academic adjustment scores of all participants who scored high and low on 

each facet of the mental health assessment. Table 2 displays the mean, standard deviation, and t ratio for high and low 

mental health scores. 
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Table – 2 

 

Means, Standard Deviations and t values for high and low scores of mental health battery on academic adjustment 

scores.  

Group Compared  N Mean SD t 

Emotional Stability  High  100 78.20 12.36 4.87** 

Low 100 70.6 9.51 

Overall Adjustment  High  100 77.5 12.01 4.80** 

Low 100 70.7 8.71 

Autonomy  High  100 69.7 8.57 1.04 NS 

Low 100 70.5 9.11 

Security-Insecurity High  100 65.6 8.29 5.73** 

Low 100 72.7 9.22 

Self Concept  High  100 74.6 10.45 2.80** 

Low 100 70.2 8.77 

Intelligence  High  100 75.6 11.22 5.04** 

Low 100 68.7 8.72 

Total Mental Health  High  100 73.50 9.57 2.23* 

Low 100 77.06 13.13 

**Significant at .01 level.  

*Significant at .05 level.  

NS :- Not Significant. 

 

FINDINGS: 

 Academic adjustment was substantially different between the groups with high and low emotional stability (t = 

4.87; P value.01). The mean results for the high and poor emotional stability groups were 78.21 and 70.5, respectively, 

indicating that the high emotional stability group outperformed the low emotional stability group in terms of academic 

adjustment. The total adjustment scores that are high or low. The mean values of the high group were greater than those 

of the low group, indicating that the high overall adjustment group was better adjusted academically than the low 

overall adjustment group. The two groups, high and low autonomy, had no discernible influence on pupils' academic 

adjustment. Academic adjustment was roughly comparable in both groups. 

 Academic adjustment ratings differed considerably between the high and low security-insecurity groups, the 

self concept group, and the high and low intelligent groups. The insecurity group performed better academically than 

the security group. Children in the high self-concept and high intelligence groups were more academically adjusted 

than students in the low adjustment and low intelligence groups. The impacts of the high and low mental health groups 

on the academic adjustment of school kids were considerably different. Academically, the high mental health group 

outperformed the low mental health group. 

 

CONCLUSION 

 The current study's findings revealed that the high income group was intellectually more adjusted than the medium and 

low income groups. On academic adjustment, there were significant differences between high and poor mental health 

battery scores (except for the autonomy dimension). 
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